On the other hand, De La Salle University (DLSU) students find written comments as the most helpful in improving their work (Canilao, 2004 as cited by Alamis, 2010) . UST students also find telegraphic and conversational comments more helpful in their writing while DLSU students find conversational comments more useful in improving their work. Differences between the preferences of students from the two universities may account for certain environmental factors that influence them such as their social status. The results of Alamis' study also found out that students prefer to be given feedback on the content and organization of their work. Students prefer direct corrections, which refer to the clarity of the teacher's comments, instead of the traditional ones that use symbols, abbreviations, cryptic marks and comments as the form of feedback in the student's written work. These comments guide the student's ideas which will allow them to make their own confident judgments when it comes to editing their work on their own and not to impose the teacher's ideas regarding their written composition.
Another study from the Philippines was conducted by Baculi, et al (2012) regarding the type of written corrective feedback that is most commonly used by the Filipino (ESL) teachers, anchored on Rod Ellis' (2008) framework on written corrective feedback. Forty-one students from the four high school levels were gathered. Each set of written composition was categorized and the corrections were tallied according to the specific type of feedback. Based on the findings, Filipino English (ESL) teachers mostly use direct WCF and indirect WCF in checking the written compositions of the students.
The debate continued through different forms such as research articles, meta-analyses, and scholarly synthesis of the arguments of the topic and responses/rebuttals to other authors' research and/or arguments (Ferris, et al., 2013, p. 
307).
Anchored on the research of Anderson (2010) , this study identified students' beliefs and perspectives regarding written corrective feedback. This study also tackled the type of feedback students receive and the most common errors students commit in writing short stories.
Written Corrective Feedback (WCF)
As mentioned earlier, teachers have their way of giving feedback. Some teachers prefer giving it through verbal, written, and with the emergence of technology, some may give through digital form. More often than not, majority of English teachers are dubbed as 'Grammar Nazis' since part of their jobs is to have a keen eye on grammatical errors.
Most practitioners would agree that a language teacher's primary purpose is to help students achieve their language learning goals as efficiently and effectively as possible. (Evans, et al., 2011, p. 229 ). Siewert in 2011 provided different types of teacher feedback: Table 1 .
Among the types of feedback, written corrective feedback applies the most on grammar teaching since it gives focus on syntactical and lexical errors. It is also the type of corrective feedback that requires more teachers' time and attention (Siewert, 2011 ) because this feedback is individualized according to the errors that a student commits. However, students sometimes do not favor written corrective feedback since they see it as a negative mark. In Guénette's study in 2012 (p. 120), it was mentioned that several tutors feared the effects of the 'red pen' on their learners' motivation; they also worried about hurting the learners' feelings and damaging their self-esteem. Meanwhile, Nicol in 2010 as cited by Wilson (2012) stated that some students find it difficult to understand teachers' written corrective feedback and this does not meet their needs. Therefore, teachers should also make the effort to explain the written corrective feedback that they provide in their students' papers. As Wilson (2012, p. 4) asserted, centrality of the learner in the process should be acknowledged.
Type of Teacher Feedback Description
Verbal feedback "immediate and does not require more than a few seconds of the teacher's time or attention. The difficulty of verbal feedback is making it sound sincere rather than mechanical".
Written feedback "let students know that they have successfully retrieved information about the concept that has been taught up to a specific point. It also provide students with the opportunity to correct errors on their own (Kulhavy, 1977)".
Historical Background of WCF
In the past years, researches were reported regarding written corrective feedback, mostly relating to English L2 students. Storch's research article last 2010 reviews eleven published and most often cited studies on WCF. These studies focused primarily on whether WCF leads to improved accuracy (Storch, 2010, p. 30) . In her findings, six out of eleven research articles showed that WCF lead to the improvement of grammatical accuracy.
One of the initial researches connected to WCF was that of
Hendrickson's in 1981, which involved a heterogeneous sample of adult learners in an ESL class over a period of 9
weeks (Truscott, 2004, p. 263) . In his research, it was discovered that there were no significant difference between the effects of comprehensive correction and global error correction (Truscott, 2004, p. 263 Respondents also indicated that they find direct feedback to be effective among the types of feedback. Although the study was limited to the preposition use in writing, the improved performance of the experimental group has been attributed to the feedback provided by the teacher.
These contradicting and opposing views regarding WCF and effects of its different types have garnered more interest for researchers.
Types of Written Corrective Feedback
The following types of written corrective feedback were received by the students: direct feedback, indirect feedback, focused feedback, unfocused feedback, and reformulation for the written stories. Anderson, p. 62). Even though content is considered rather than form, grammatical accuracy has still been a major factor in determining the student's grades when it comes to writing compositions.
In Celce-Murcia's study in 1991, it was reported that 7. Following his framework, this paper intends to answer the following research questions:
What type of WCF do students get from their teacher?
What are the most frequent errors that high school students commit when writing short stories?
What are the beliefs of high school students toward WCF?
Method
The data gathered were taken from 2 sections of the grade eight level of a private sectarian school located in Manila.
The school was chosen because it has secured a high rank in National Achievement Test (NAT) and has been one of the top leading schools in Manila.
Original short stories from the English subject requirement were obtained as data. Ninety stories were collected.
These stories were checked and corrected by their English teacher. The student errors and teacher's WCF were identified and tallied. Peer checking was done to determine the exact number of errors and WCF.
Instruments
This quantitative research applied the framework of Timothy
Anderson (2010) making use of questionnaires and interviews.
The questionnaires were pilot-tested and after the pilot testing, the questionnaires were reduced to 35 items classified into eight (8) themes. The items were subjected to Reliability Analysis using Cronbach's Alpha to determine the internal consistency of the questions to measure a certain aspect or component of the belief. The reliability level resulted at 0.701 interpreted as acceptable reliability.
The themes were also adapted from his study, namely:
'grammar is important', 'corrective feedback is important', experience and preference for corrective feedback, 'corrective feedback has to be comprehensive', 'points out mistakes', constructivism, attentiveness to corrective feedback, and efficacy.
Statistical Tools
The results from the questionnaires were computed using The ranking among the 13 grammar categories were identified through the use of the Measures of Central Tendency, namely the mean and standard deviation.
Results

Common Errors
The students' short stories with WCF were used to determine the most common errors. Thirteen grammar categories and the errors were identified in the tally. The grammar categories were as follows: punctuation, capitalization, improper use of words, parallelism, verb tenses, run-on sentences, conjunction, pronouns, prepositions, use articles, spelling, subject-verb agreement and redundancy. Table 2 shows the summary of the total ranking of the different grammar errors. The ranking among the 13 grammar categories were identified through the use of mean. The mean was computed by adding the frequency of the errors of the students per category. The sum of the errors was divided to the total number of respondents which was 83.
Most Common Errors
Among the thirteen (13) grammar categories, these five (5) were the most common errors that students commit (Table   3 ). Table 3 indicated that punctuation ranked first as the most common error with the mean score of 6.37. Most of the students did not know that when it comes to dialogues, they are supposed to put the comma (,) inside the quotation marks (" ") and not outside of it most especially when the dialogue proceeds another dialogue among the characters ( Figure 1 ).
Capitalization is second with 4.27 mean score because some students had a hard time in identifying which nouns should be capitalized (proper nouns and common nouns).
Some students also forgot that proper nouns require capitalization while the use of common nouns does not.
The improper use of words ranked third with the mean of 2.79. This happens when the students failed to appropriately phrase what they wanted to say in their essays. These errors were the ones that were difficult to correct because it needed to be completely revised in order for the intended meaning to be properly understood.
The misuse of words also included words that did not fit with the sentence which made the sentence lose its intended meaning.
Verb tenses ranked fourth with 1.67 mean score. Some students failed to use the proper tenses needed for the essay while parallelism came in fifth wherein some students failed to balance their ideas with the mean score of 0.99. Written corrective feedback (any written indication to show that an error has occurred) helped improve my grammar statements in this theme significant. Figure 17 indicated this result.
Beliefs on WCF
Top 5 Most Strongly Agreed Items
As indicated in Table 4 
Discussion
Language is one of the key factors in the success of human race for without language, the ability to convey ideas is impossible (Carreon, et al., 2009 ). In their book, Social
Dimensions of Education, grammar is defined as "the structure of a language which consists of two major parts: morphology and syntax," whereas morphology deals with the study of language's "smallest units of meanings" and syntax refers to the combination of words in a sentence to make a coherent whole. Grammar plays a vital role in language learning. According to Silvia (2012) "it was believed that without knowing the grammatical rules of the language, one will not be able to communicate well." In connection to the writing of this research, errors in grammar should be taken into account and should be given emphasis.
As mentioned earlier, written corrective feedback is the most applicable in identifying grammar errors since teachers devote much time and effort doing individualized correction. It also provides opportunity for students to correct their errors and improve their writing skills.
In the previous studies, there have been contradicting views on which type of feedback is more effective. In showed that these students have been exposed to different forms of WCF that could help in the improvement of their writing skills.
In connection to this, the study found out that punctuation misuse is the most common error. Most students committed this error because majority of the students do not know where to place punctuation marks and also because they lack practice. It is possible also that they have not written a fable where dialogues are abundant.
Dialogues tend to use more punctuation, especially commas and quotation marks. It is no doubt that Filipinos' skills in speaking English have been acknowledged by different countries worldwide.
These evidences relate to the most strongly agreed belief of high school students that having a good grammar is important. Filipino high school students give high regard to the English language since they believe that it will help them flourish in the future. The implications of this study will create awareness among teachers regarding focus on the use of punctuations even though it seems that this topic on punctuation has been taught as early as grade school. Apparently, punctuations remain to be a difficulty among students. In the case of the students, they should be more careful with the use of punctuations and editing of work should always be obligatory.
Conclusion
Recommendations
It is recommended that teachers should still place emphasis on the proper use of punctuation marks. It would be better if teacher would provide exercises and activities that would implicitly require its use. Punctuation marks are indeed essential so that the message being conveyed would not be lost and be explained according to the purpose of the writer.
The teacher should also make sure that the students remain attentive to the feedback being given to them so that their essays may have minimal errors when it comes to their final paper. Teachers should encourage their students to learn how to self-edit. In Ferris' study in 1995, she proposed the different steps on teaching students how to edit their own paper; first, focus on form, second, recognize the major error types, and third, the self-editing practice. Through these stages, students will be able to be conscious of their mistakes and process them by themselves. Teachers should aim for students to become skillful independent editors who can function beyond the ESL writing class (Ferris, 1995, p. 344) . Furthermore, the teacher should also ensure to give feedback with whatever needs revisions in the students' paper so that students will be more aware of their mistakes and no longer repeat them the next time they write.
